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Abstract
Research has shown that what children need is a structured and loving environment where they are motivated to achieve their goals. However, in today’s society, many educators depend on extrinsic rewards to improve classroom management and ultimately classroom behavior. Over the past two years, action research was conducted in a second grade classroom at two different schools. The schools were completely different in aspects of diversity and socio-economic status, but the outcome of the research was highly evident at both locales. The research was used to determine the effects of using an intrinsic motivational system rather than an extrinsic rewards system in regards to behavior, and therefore the students’ overall success throughout second grade. When the study was concluded, the teacher reviewed the students’ pre-test, post-test, self-reflections, as well as personal notes from both students and parents from both schools stating an increase in overall confidence in that student. The data that was collected was then analyzed using the JMP-In program. The results indicate that focusing on intrinsic motivators rather than extrinsic motivators proves to be extremely beneficial both academically and socially for the second grade students who participated in this study.
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The Effects of Using an Intrinsic Behavior System vs. Using an Extrinsic Behavior System
Introduction
It is our job as educators to set high expectations in the classroom, and to provide the best learning environment possible for our children. Our hopes are for the students to strive in their studies, and also in life. However, in today’s society, children expect their teachers to have incentives such as treasure boxes, stickers, and an abundance of sweet treats in the classroom. Students often pose questions such as “What do I get?” instead of being proud of themselves for doing the right thing, or by taking pride in their work. Extrinsic motivation has become a competition, and students are more concerned about the prize rather than being intrinsically motivated to succeed. Ultimately, the children who master the goal of intrinsically motivating themselves will keep that with them throughout his or her academic career, and beyond. The ideal situation would be for all teachers to be motivators, but that is not always the case.
Problem Statement
The purpose of this action research project was to study the effects of intrinsic motivation versus extrinsic motivation while primarily focusing on behavior. Many educators feel that the focus on extrinsic rewards has replaced intrinsic motivation. The goal was that by becoming intrinsically motivated, the students would increase their confidence from intrinsic motivation rather than extrinsic motivation. The students who participated in this study were from two entirely different schools with extreme cultural and socio-economic differences. However, the result was the same at both the Title I 
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school as well as the more affluent school. The study was conducted over two years, with two different class sizes. At the Title I school, the class size was seventeen, and at the more affluent school, the class size was twenty.
Literature Review
In recent years, studies have shown that when children are intrinsically motivated, they have a drive and determination that far exceeds the outcomes of receiving an extrinsic reward. Researchers have found that by motivating students in all subject areas, that there is improvement in overall behavior. Often, teachers use a treat as a quick fix for encouraging good behavior. The piece of candy, or plastic toy however, will not have a lasting effect on that student’s behavior or will to succeed. “The extrinsic rewards may be significant in the short-term, but not the long term” (Lepper, M., 1999). Nine key elements have been determined as an integral part in developing high-quality learning environments. These themes are: motivation, concentration, independence, confidence, well-being, social interaction, multiple skill acquisition, and higher order thinking skills. After finishing this research, an appropriate tenth criterion would be trust. Without trust, the teacher would not have solid classroom management, and studies like these would difficult to conduct.
Past research suggests that students “need to be motivated by themselves (intrinsic learning motivation) and use higher-order cognitive skills so as to excel in problem solving, decision making, and analytical reasoning in real-life situations” (Howard, C. and Sankar, C.S., 2007). It’s important for educators to provide differentiated instruction, and offer students choice. It is also vital to set high 
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expectations since “individuals low in achievement displayed the highest levels of intrinsic motivation when provided with mastery-focused goals” (Elliot, A., 1994). By allowing students to have choice, and providing them with challenging goals will aid in “the student’s willingness to persist in solving problems” (Grabowski, B. and Song, H., 2006). Grabowski and Song also state that “goal orientation, a motivational variable, explains reasons why students engage in the activity because they want to either learn or perform.” These expectations to promote intrinsic motivation should be linked to all subjects. One study showed that “ motivating students to read on their own has been less of  priority than improving reading achievement in recent years” (Williams, L., Hendrik, W., & Tuscginski, L., 2008). 
Motivation, and higher order thinking is very closely linked.  “An individual’s self-deception (a trait) for their self-reported intrinsic motivation correlates to their actual learning performance” (Hirschfield, R. and McNatt, D., 2008). Although this study was conducted in a second grade classroom, there is no age-limit for the benefits of intrinsic motivation. Even college students need to be motivated by their teachers to help gain that intrinsic motivation. Studies show that even older learners who are intrinsically motivated do better at online courses than those students who are not intrinsically motivated. “Study results provide evidence that e-learning students possess stronger intrinsic motivation” (Rovai, A., Ponton, M., & Whiting, M. 2007).
Certain studies have indicated that female students are more motivated than male students, but that is not always the case. Sometimes, however, male students need more motivation and reinforcement. “We approach the concept of motivation through the 
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integration of three different theoretical approaches: socio-cultural theory, future time perspective, and achievement goal theory” (Nieswandt, M. and Shanahan, M. 2008).
As educators, we are aware that all students are different. Some students are already intrinsically motivated to succeed. Often, this is a result of supportive parents. “Motivation involves creating the inspiration to do or to achieve” (Bartholomew, B., 2007).
Method
Participants

This action research study was conducted in two second grade classrooms over two consecutive years. The teacher chose to extend the research to show the effects of an intrinsic behavior system at two socio-economically different schools. One school was a Title I School in Georgia outside of Atlanta with 90% free and reduced lunch, at a very culturally diverse population. There were approximately 600 students in the whole school. The second school was a more affluent school with a mere 5% free and reduced lunch, with little cultural diversity. This school had approximately 900 students, in a 
predominately Caucasian population.  The participants in this study were selected based on their placement in the teacher’s class, and were predetermined and in no way pertaining precisely to the study.

During the 2006-2007 school year, the class consisted of ten males and seven females. The class had the following cultures represented: two Caucasian males, two Caucasian females, one Hispanic boy, five African American females, and five African American males. The class had both gifted and EIP students, so the teacher differentiated 
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instruction in all lessons. There was little parental involvement, and the majority of the class had low CRCT scores from the previous years, four of them having failed. One of the African American males had severe behavior issues, had failed all three sections of the CRCT, and had been on the Student Support Team (now RTI) since Kindergarten.

During the 2007-2008 school year, the class consisted of twenty students. There was one Asian female; two Asian males; six Caucasian females; one Middle Eastern female; and eleven Caucasian males.  The study took place in an affluent school, where no one failed the CRCT, rather the scores were extremely high. There is constant parental involvement which is completely opposite of the previous school, however, the students are more stressed about their academics.
Instrument

Students were asked to complete a pre-test/post-test found in Appendix 1. The entire class participated in this study (both years). A t-test was used to analyze the data that was collected from the two classes, and to show the effectiveness of the study. The teacher was able to monitor behavior improvements and academic success through 
journal entries, pre-test/post-test scores, personal notes to teacher from students and parents, and the increase in intrinsic motivation in students. 
Experimental Design

Prior to the study, parents were required to give consent for their child to participate in the study. The students were then asked to complete a pre-test on how they felt that they performed academically and socially on a daily basis, answering the questions using: always, sometimes, and never. The research began by using an extrinsic 
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behavioral system using star stickers and color system: green, orange, yellow, blue, and red. The students earned stars for good behavior; that they were able to redeem for external rewards. A behavior sheet was sent home each day stating which color correlated to the student’s behavior for that day. The students always had a chance to improve their behavior, and earn the green back. The extrinsic research was done for two weeks, and then switched to intrinsic behavior system for two weeks. While completing the intrinsic research, there were no behavior sheets, stickers, or other extrinsic rewards. During this time, students were complimented for good behavior, and asked to use words such as “pride, high expectations, fancy, manners, and genius” when describing their work and behavior. The goal was to establish self-confidence, and to hopefully see that intrinsic motivation is possible for each student. The teacher will be emphasizing statements such as “I am so proud of you!”  “Aren’t you proud of yourself?”, “I like how you set high expectations for yourself!”, and “I really appreciate how you took pride in your work.” There will be a “Wall of Pride” where students can post anything that they are proud of…
from test scores to artwork. The teacher will also leave notes of encouragement on students’ desks.
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Data Analysis and Interpretation

This action research was completed twice. Once in the Spring of 2007, and again in the Fall of 2007. Both studies were conducted in second grade classrooms. The total number of participants spanning the two years of research equaled 37 students.  The distribution results for the pre-test at both schools were very similar. During the 2006-2007 school year, the mean pre-test score was 58.75, while the 2007-2008 mean pre-test score was 69. The post-test scores from both classes increased. During the 2006-2007 school year, the mean post-test mean score was 96.25, while the 2007-2008 mean post-test score was 98. The Bivariate Fit Y by X graphs also indicates the growth of the participants in the study.
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Discussion
Conclusion
If I conducted this research a third time, I would start with the intrinsic motivation aspect, rather than the extrinsic aspect. There would be no behavior chart, or a star chart. There would also be no extrinsic rewards. I was hesitant to try this way because I pride myself on classroom management, and a crucial part of this management is established in the beginning of the year. The students make their own class rules, and come up with their own behavior plan. They even sign it in Sharpie so that it is permanent! Having the 
behavior chart and behavior sheets that are sent home every day hold the students accountable. I am weary that by conducting the research in the opposite order than what I did would lead to a completely chaotic classroom. I feel that it’s imperative to set the ground rules for a successful year and establish trust. After establishing said trust with my students, I was able to complete my research and therefore stop implementing the behavior chart and behavior sheets. Their motivation to be good citizens, and take pride in their work took precedence over any sticker or little plastic toy. 
I’ve had so many parents write me letters, e-mails, or stop by to tell me how being in my class has helped their child’s confidence. I provide my students with a warm and comfortable classroom environment where they are not afraid to ask questions, and where hands-on-discovery is eminent. I let them know that we are a team, and then the family-like atmosphere builds itself. I often have other staff members stop by my room because it is a “happy” place. I love that-that even grown-ups feel so welcomed in my classroom. 
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One of the weekly jobs that I have is a greeter, someone who greets every person that enters our classroom…it has spread throughout both schools that I have taught at. Being greeted when you enter a classroom makes everyone feel special!
What I’ve learned from concluding this research has been a blessing, really. I once read a quote that teachers have the ability to make a child’s day a positive or a negative one. The truth is, that regardless of where I am teaching, I don’t know what kind of morning that child has had, or what hardships his or her family is going through. I do know, that when they come through that door in the mornings…I can make their day a positive one. I will continue to greet every student every morning, and give every student 
a hug every afternoon. I have colleagues ask me “Why do you stand at your door in the afternoons and give every kid a hug? Don’t you have a million things to do?” Yes, I often have a “million” things to do, but my students expect that hug at the end of the day, and I will not let them down. When I applied for graduate school, my personal statement was entitled “You’re the only Hug I get All Day.” It was a statement made by one of my former students at Compton Elementary. As a rookie teacher, it literally broke my heart. I feel so strongly about all teachers teaching at a Title school at some point in their career.
Implications
This study proved to be beneficial to the students that were involved, and also for the teacher. The study contributed to the field of research by helping to determine the most valuable methods of acquiring the best student behavior in the classroom. So much good came out of this research, and the effect that it has had on both classes involved have been statistically significant. The research has promoted a family-type atmosphere 









Effects of Using    18
in the classes at both schools, and the students have literally blossomed. Although the results were statistically significant both years, one can only hope that the students who completed the pre-test and post-test were honest in their answers. Students who did have behavior problems quickly improved, because they too wanted the encouraging notes from the teacher. Through class meetings and compliment circles, all behavior improved and overall, the students’ success improved academically.
