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Traditional vs. Non-Traditional Methods of Teaching Spelling

Introduction/Literature Review


Which is the most effective method of teaching spelling, traditional or non-traditional? As stated in the Encyclopedia Britannica, “Language is the expression of ideas by means of speech-sounds combined into words. Words are combined into sentences, this combination answering to that of ideas into thoughts.” This statement is centered on the formation of words to express thoughts. The written formation of words is commonly known as spelling. Most languages and cultures have words that are spelt. Basically spelling is a universal concept which most spoken languages have. Alphabetic writing is not and cannot be an exact representation of the sequence of sounds or even of the sequence of distinctive sounds in the spoken forms of words and sentences (Encyclopedia Britannica). For example, in the English language the word “know” the “k” is silent. If each letter represented a distinctive sound, the word would be pronounced differently. There are many more examples of this in the English language, for instance, in the word “doubt” the “b” is silent. If the letter “b” was pronounced in the word “doubt,” it would more difficult to pronounce this word. If each letter represented a distinctive sound, then spelling would be much easier to teach and learn. There are so many letters that represent at least two or more sounds in the English language. For example, the letter “g” in the words gym and girl represent two totally different sounds while it is silent in the word gnat. It is issues such as this that makes it so difficult to teach and learn how to spell correctly. Other languages have their own spelling syntactic 
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rules. The article Spelling Difficulty-A Survey of the Research(1971) states, “Basically, it is a review of attempts made to answer the question: what makes a word difficult to spell?” In the United States and many other English speaking countries during the  first year of formal education, students learn what sounds that the letters make individually. Then the students learn how to put together letters to make simple words in which the individual letters do represent distinctive sounds, such as, the words dog, bus, run, and there are many others. As the students go further into their education, the spelling words become more difficult as blends, silent letters, diphthongs, and diagraphs are introduced. Diphthongs are two vowel sounds joined to form one speech sound such as the ou in out. By the end of third grade, students are expected to have most of these “rules” mastered. Each year from the first year of formal education, the students are given spelling lists to learn for the week for a spelling test at the end of the week. As stated by Cahen, Craun, and Johnson (1971), “The problem of spelling has concerned educators since the late nineteenth century. Research in spelling has focused on three basic areas: (a) the speller, (b) methods of instruction and (c) the word to be spelled (see Ashbaugh, 1937, for a discussion of the need for research in the third area). An Error analysis was conducted concerning spelling in the article written by Cahen, Craun, and Johnson (1971), it was noted that most errors occur while using capitalization and possessives. The omission of a letter is a common mistake in spelling and words containing diphthongs. Even though, “Diphthongs may account for a significant number of errors in spelling; however, this does not indicate that every word containing a diphthong will be difficult to spell. Experimental administration of the spelling tests produced high correlations among the 
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first three error categories, suggesting that these errors involve similar psychological processes.” As stated Karin Landerl and Heinz Wimmer (2008), “Phonological awareness refers to the explicit access of the sublexical sound structure and is typically assessed by measures that require segmentation or manipulation of sound segments” (Landerl, Wimmer 2008). Adi Bloom (2008), states that “Researchers at the Institute of Education’s Teaching and learning Research Project (TLRP) studied effective teaching and found that educating children about morphemes can help them to understand difficult words.” When students understand how words can be broken down into the smallest sounds, it could be beneficial in learning to be more efficient in spelling.  
It is stated in the article Spelling Difficulty-A Survey of the Research (1971), “Average grade placement of the word in spelling tests, number of letters in the word, sound discriminability, and shape dicriminability correlated significantly with the difficulty criterion.” “Many educators, both locally and nationally, have noticed a common trend in students’ lack of ability to transfer the correct spelling of high frequency and commonly used words into their daily work and writing (DuBois, Erickson, Jacobs 2007). Educators struggle with teaching their students spelling words and which method is the most effective in teaching spelling. “As educators, we find it difficult and frustrating to teach spelling because the English language has so many inconsistencies and words that do not follow spelling rules” (DuBois, Erickson, Jacobs 2002). In the study, Reading Aloud: Spelling-Sound Translation Uses Central Attention, “These results provide converging evidence for the conclusion that (a) processing up to and including the orthographic input lexicon does not require central attention when 
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reading aloud, whereas (b) translating lexical and sublexical spelling to sound requires the use of central attention” (O’Malley, Reynolds, Stolz, Bensner 2008). Some educators use the more traditional methods, such as having the students to write the spelling words five times each, write the spelling words in ABC order, and write the spelling words in correct sentences. Others use the more non-traditional methods, such as playing the game “Sparkle” with the students, doing the “Snap-Clap” method of spelling, or “Acting out the letters” to form the words. These two methods of teaching spelling words will be utilized in this research in order to determine which of these methods of teaching spelling words has the most positive effect on the students’ spelling test scores. In the non-traditional method of teaching spelling, the game “Sparkle” will be used in order for the students to practice the spelling words in a whole group setting. The game “Sparkle” consist of the students making a circle around the room, while the teacher calls out a spelling word and each student takes turns pronouncing the next letter of the word until the word is complete. Everyone says “Sparkle” to the next person in line and he or she is allowed to skip his or her turn in the spelling. The next word starts with the next person in line. If a student misses the letter that he or she is suppose to say, he or she squats down until that word is complete and then participates in the next round. The “Snap-Clap” method of spelling is where the teacher and students spell each spelling word one at a time snapping when a vowel is said and clapping when a consonant is said then repeating the word together after the word has been spelled. “Acting out the letters” is using body motions to form the letters of each word can be done using sign language with the hands or actually forming the letters with the body. 
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In the article written by Shah and Thomas in 2002, “According to the 1989 Gallop Poll, the United States placed last in spelling behind Australia, Britain, and Canada.” There are many issues associated with teaching spelling, such as seeing a word many times does not mean that spelling is automatic. As stated in Horn’s Review of Educational Research, (Horn, 1967) “Most evidence indicated that word frequency can be associated with spelling difficulty; however, frequency must not be interpreted to mean familiarity.” When reading any material, the spelling of the words is not really analyzed because it is much easier to read words in context than to spell words individually without context. Writing is normally intended to be read and when necessary read aloud by people who already know the language and are therefore able to supply from their own competence the required detail (Encyclopedia Britannica). This is evident when listening to a student who has written a story. As noted in the article Spelling Difficulty-A Survey of the Research (1971), “It is important to note here that spelling requires a conversion from the phoneme (sound) to the grapheme (spelling) whereas reading requires a conversion from grapheme to phoneme.” “The reading process with respect to unstressed syllables, then requires the learning of a rule or principle that is widely applicable whereas the spelling process requires the more or less rote acquisition of a large number of individual responses” (Cahen, Craun, Johnson, 1971). The student will read his or her story and use words that he or she cannot spell, such as trampoline. The student will pronounce the word in the story and use it correctly, but when the written story is examined, the spelling is incorrect. “It is reasonable to assume that words perceived easily and correctly will be spelled correctly with greater probability than 
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words not perceived easily or correctly. Several studies bear out this assumption” (Cahen, Craun, and Johnson, 1971). As stated in Improving Spelling of High Frequency Words for Transfer in Written Work, “Thus, many students simply spell words phonetically, even when the word was a word that they had been taught and had already been mastered on a weekly spelling test. Teachers must help students understand that spelling is important and is a reflection of the students’ reading and writing ability.” 

When researching one of the most effective methods in teaching spelling, there are several issues to consider, such as motivation, background knowledge, and parental involvement. In a study by Robert L. Hillerich, (1982), he states that “Student behaviors closely paralleled those of their teachers.” If the teacher is excited about teaching the spelling words, then the students will be excited about learning the spelling words. Teachers at any level of the educational system may be able to increase their motivational impact by using the methods that suit their personality, their topic, their students, and their setting (Malouff, Rooke, Schutte, Foster, and Bhullar 2008). The teacher’s attitude has a large impact on student learning. It is important for the students to have background knowledge about the words that they are learning. In a study by Robert L. Hillerich, (1982), he states that,

“Teachers sometimes have students to write or use words orally in sentences in order to clarify meanings. If a student doesn’t know the meaning of a word, vocabulary needs to be developed before that word is appropriate for a spelling list, or else the student is using a list too advanced for his or her own language level. Students won’t want to write words they don’t know. Oral spelling and the rote writing of spelling words contribute nothing to skill in spelling.” 
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It is essential for students to know the meaning of the words that they are expected to learn to spell. Another issue is parent involvement in the students’ education. Some students have parents who are willing to assist them in learning the spelling words and will review the words with them throughout the week before the test. Even though these students have an advantage over the students who do not have parents who participate in their education, it is up to the teacher to assist, as much as possible, in each students’ education. 

 The students that are participating in the traditional method of teaching spelling versus the non-traditional method of teaching spelling research are from low socioeconomic families. As found in the article Social Class and the Egalitarian Ethos: Case Study from a Rural School Serving Amish Children, “This line of inquiry accord with Marx”s (1867) claim that the economic structure of a group has a determining influence on its superstructure of laws, political activity, and education as well as on its prevailing ideology. One notable application of this principle, though not strictly Marxian, concerns the structure of local economic activity and its effect on community engagement.” “In the other schools in the study, educators explicitly claimed to have a parental sort of concern for the children of the poor, whom they believed lacked appropriate parenting from their own families. Instead of seeking to take the place of parents, the educators engaged parents as active participants in the life of the school,” (Howley & Howley 2007). “Teachers’ professional development stresses students’ mental needs and their social awareness” (Katsuko). “In the teaching process, the teacher pays attention to how students’ inner lives relate to the outer world. The function of 
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instruction, thus, is to affect students individually as well as to affect the group as a whole (Katsuko). Richard Gentry states in the article Spelling Counts that “Sometimes, schools advocate banning the spelling test in an effort to move away from the old assign-and-test method of teaching spelling. They want to see the teaching of words and spelling patterns-not just assigning and testing. But giving up spelling tests may be throwing the baby out with the bathwater. Spelling tests in the pretest and posttest format are research-based and quite useful” (Gentry 2007).  As noted in the article Review of the Literature on Information Skills Instruction, “What happens in classrooms is at least partly a function of teachers’ attitudes. Although it is widely recognized that teachers’ attitudes are reflected in classroom practice.” It is essential for the teacher to keep a positive attitude about teaching spelling while implementing both the traditional and the non-traditional methods of teaching the spelling words. The purpose of this research is to investigate students’ achievement on spelling tests given traditional teaching methods versus non-traditional teaching methods. This will enable educators to be more effective in teaching spelling: therefore producing students with better spelling abilities. “A review of the literature confirms that student spelling and the inconsistency of spelling instruction is of national concern; teachers need to be aware of more effective ways of teaching spelling so that students transfer correct spelling into daily written work (Debois, Erickson, Jacobs 2002). In the study, Braille Literacy Skills: An Anaylsis of the concept of Spelling, the students are asked the question, “What does the term spelling mean to you?” “their comments included the following: “Spelling is when you don’t make mistakes and therefore people are not laughing at you”; “Spelling is when we write 
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words not as a part of a task, but as part of everyday life”; “Spelling is a set of specific regulations like math two times three always equals six”; “Spelling is the letters and the grammar”; and “Spelling is the correct order of the letters in the words” (Argyropoulos, Martos, 2006). These students express not only the correctness of the order of letters, but the emotional and social dimensions of spelling. In the article, “My Kids Can’t Spell and I Don’t Want to Deal with It”; Spelling in Middle School, the statement is made, “Teachers are so often caught in between the proverbial rock and hard place when it comes to spelling. Parents, administrators, and testscorers all want to see accurate spelling, but no one wants to spend much time on it” (Wilde, 2008). Most educators would agree that the young people of our future are worth spending time to invest in their spelling abilities.
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Methods Section 


Does the method used in teaching spelling words effect the student’s spelling test grades? This is the question that will be investigated in this study. This research is designed to explore which method of teaching spelling words is more effective for spelling test grades. Traditional methods, such as, writing the spelling words five times each, putting the words in ABC order, and having students write each spelling word in complete sentences have been used for many years, but there are more non-traditional ways of teaching spelling that could have an effect on the students’ spelling tests scores, such as, a game called “Sparkle,” “Clap-Snap” spelling, and “Acting out the letters” spelling. 


The class used in this study is a third grade classroom that consists of approximately forty students. Approximately twenty students will be used in this spring’s class and twenty students in the fall of 2008. This spring’s class consists of seven girls and thirteen boys. The students range in age from eight to ten years old. There are four English Language Learners and four students served by an Early Intervention Program (EIP) teacher in reading, and math. One boy in the class is repeating the third grade due to his CRCT test scores from the previous year in third grade. The majority of the students are from low income to middle income socioeconomic status. 


The selection of subjects for this research are all members of one class and is a convenience sample and cluster sample. This study will be a quantitative design of research that will consist of an A-B-A-B design of data collection. One set of students in the classroom in the spring and in the fall were used to collect the data for the study. The 
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research will be done over a period of eight weeks for this set of students and in the fall data will be collected for eight weeks beginning two weeks after the first week of school from the second set of students. 


There will be eight traditional method spelling tests scores and eight non-traditional method spelling tests scores used in this research. In the process of analyzing the data, descriptive statistics will be used to describe and summarize the data. The test scores of the week, when the traditional method of teaching spelling is used, will be compared to the test scores when the non-traditional method of teaching spelling is used.

The purpose of this research is to investigate students’ achievement on spelling tests given traditional teaching methods versus non-traditional teaching methods. The instruments to be used in the data collection will consist of the traditional method of teaching spelling words, such as, having students to write the spelling words in ABC order, writing the spelling words five times each, and writing the spelling words in complete sentences, will be used during week one with a spelling test given on Friday. The non-traditional method, such as, playing the game, “Sparkle,” doing the “Clap-Snap” spelling, and “Acting out the letters,”  will be used to teach the spelling words the next week and a spelling test will follow on Friday. Alternating the teaching methods will continue each week for the duration of eight weeks. The scores of the spelling tests will be compared over the eight weeks in the spring of 2008 and the eight weeks in the fall of 2008. The students will be numbered and no names will be used in this data collection process. When the data is no longer needed, it will be shredded. 
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The traditional method of teaching spelling words will be used the first week of data collection and every other week after that. One of the traditional methods that will be used will be to have the students to write all of the twenty spelling words five times each. This will assist the visual learners to crystallize the order of the letters in each word. Another traditional method that will be used to teach spelling is to have the students to write all twenty spelling words in ABC order. This will allow practice in letter recognition and practice with ABCs. The last traditional method to be used will be to have each student to write all twenty spelling words in complete sentences. This will allow the students to practice sentence structure, as well as, grammar, capitalization, and punctuation.  

During the weeks that the non-traditional teaching methods are used to teach spelling, the game, “Sparkle” will be played. The game begins with all of the students standing in a circle around the room. The teacher will say a spelling word and use it in a sentence. The person designated to start the game will say the first letter of the word. The next person will say the next letter of the word. The game will continue until the word is completed. If a student does not know the letter when it is his or her turn to say a letter, the student must squat down in his or her place until the next word is called. When the word is completed, the next person in line will call out, “Sparkle.” This person will get to skip his or her turn in spelling. The game begins again with the next word and the next person in line after the, “Sparkle” person. When a new word begins, everyone stands back up to try again. The game continues until all of the spelling words have been 
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spelled. This non-traditional method of teaching spelling words will motivate the students in a more fun way to study their spelling words. 

The “Clap-Snap” spelling is another game used to teach spelling words during the non-traditional teaching method week. The students are standing in a circle around the room. The teacher displays the spelling words one at a time on the board. The students and the teacher say the first word aloud together. As the teacher and students spell the word together, they snap when a vowel is named and clap when the consonants are named. The word is said aloud together again after the spelling is completed. On more difficult words, the process may need to be repeated for better practice. This non-traditional method of teaching spelling words will allow the students to practice vowel/consonant recognition while practicing spelling the words correctly. For auditory learners, this method will assist in the learners to hear the patterns of the words.   

Another game used during the non-traditional method of teaching spelling week, will include, “Acting out the Letters” spelling. This game consists of all of the students standing in a circle around the room. The teacher displays the word on the board. The teacher and students say the word together. The students follow the teacher in forming the letters of the word using their bodies as the teacher calls out each letter in the word. The game can also be done using sign language for each letter. After the word has been spelled out, the teacher and students repeat the word together. This process is repeated until all of the spelling words have been completed. This non-traditional method will allow for a fun and interesting way of remembering the spelling patterns. 
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The data for this study will be collected by numbering the students one through twenty. No names will be used in this data collection. The first week, the traditional method of teaching spelling words will be used. On Monday, the students will be given the assignment of writing all twenty spelling words five times each, writing all twenty words in ABC order, and writing all twenty words in complete sentences. All three of the assignments will be done for homework and be due on Friday morning. A spelling test will be given on Friday as an assessment. The results of the test will be recorded in a notebook beside the students’ number under the heading, “Traditional teaching method week.” This process will be repeated every other week.

The next Monday, the teacher will introduce the spelling words to the students by giving each student a copy of the spelling words on paper to take home with them. On Tuesday, the class will play, “Sparkle” using all twenty spelling words. On Wednesday, the class will play, “Clap-Snap” to practice all twenty spelling words. The process will be repeated when necessary. During class on Thursday, the class will participate in the, “Act Out the Letters” game to review all twenty spelling words for the week. The spelling test will be given on Friday for an assessment. The results of the spelling test will be recorded in the notebook next to the students’ number under the heading of the, “Non-traditional teaching method week.” 

The significance of this research is to improve spelling tests scores due to the most effective teaching method. Educators will be more effective in teaching spelling: therefore producing students with better spelling abilities. 
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The data for this research will be collected for eight weeks in the spring 2008 and for eight weeks in the fall 2008. The methods will be alternated each week, and the spelling test scores will be recorded for a total of sixteen spelling tests scores to be used as data. The correlation coefficient process will be used to measure the relationship between two or more variables, such as, the teaching method used and the test score results. The T-test will be used to determine the significance of the difference between the means of the two different types of methods used to teach spelling. The results will be analyzed and summarized in order to determine the most effective method of teaching spelling to ensure the optimal ability of students to achieve higher spelling tests scores.  

Traditional vs. Non-Traditional     19
Data Results
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The table above depicts how the traditional and non-traditional methods of teaching spelling were alternated for a period of eight weeks for the first group and eight weeks for the second group. This table gives an overall view of the results of the research conducted. The T notes that the traditional method of teaching spelling was used during the week that this spelling test score was recorded. The NT represents the weeks in which the non-traditional method of teaching spelling was utilized prior to these spelling test scores. The numbers beside the letters stand for the week in which each method was implemented. When conducting a T-Test to test the significance of the spelling test scores from the spring students and the fall students, the result of the T-Test is 0.181636.  


In comparing the traditional versus non-traditional methods of teaching spelling, the T-Test was conducted using the averages of the eight traditional spelling test scores and the eight non- traditional spelling test scores. The result of the T-Test demonstrated a score of 0.007379 which indicates that the research has a statistical significance. 
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When calculating the mean of the traditional spelling test scores, the result was a mean of 91.60331 compared to the mean of the non-traditional spelling test scores which was 85.57103. These mean scores were for a total of eight weeks each. Table 2 (below) demonstrates the mean scores with the number 1 representing the traditional method mean, and the number 2 representing the non-traditional method mean. 
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In the table below, the averages of the spelling test scores are compared according to gender. The female spelling test average for the weeks that the traditional method of teaching spelling was used is 91.05769. The female spelling test average for the weeks that the non-traditional method of teaching spelling was used is 87.16026. The average of the male spelling test scores for the weeks that the traditional method of teaching spelling was used is 92.03125. The weeks that the non-traditional method of teaching spelling was used the male spelling test score average is 83.77083. When a T-Test was conducted to test the significance of gender on the traditional method of teaching spelling, the result 

Traditional vs. Non-Traditional     21

yielded a score of 0.423353. The T-Test result when testing the significance of gender when the non-traditional method was implemented yielded a result of 0.292124. 
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In the chart above, the averages for the EIP (Early Intervention Plan) students are compared. The average for the EIP students when the traditional method of teaching 
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spelling was used is 76.0625, as compared to the average spelling test scores when the non-traditional method of teaching spelling was used which is 65.95833. 
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Above, the chart illustrates the difference in the average of the spelling test scores of the ELL (English Language Learners). The results yielded an average of 88.85 when the traditional method of teaching spelling was used in teaching the ELL students. When the ELL students were taught using the non-traditional method of teaching spelling, the result was an average of 76.11667. 


The chart below demonstrates the mean of the spelling test scores of the gifted students when the two different methods of teaching spelling was implemented. The average spelling test score of the gifted students when the traditional method of teaching spelling was implemented was 102.4375. When the non-traditional method of teaching spelling was used the average spelling test score result was 102.1875. 
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The ESS (Exceptional Student Services) students’ spelling test scores are compared in the table above. When the traditional method of teaching spelling was conducted, the average test scores of the ESS students yielded a result of 69.375, and the average spelling test score for the ESS students after the non-traditional method of teaching spelling was used is 67.625. 
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Data Analysis


The research question posed before beginning this research was which is the most effective method of teaching spelling, traditional or non-traditional? As noted in the first table of the data results chapter, the average of the spelling test scores when using the traditional method of teaching spelling words was higher than the average of the spelling test scores when the non-traditional method of teaching spelling words was used except for the last two comparisons. This could have been due to the difficulty of the spelling words for the two last weeks that the traditional method was used or the words used in the last two weeks of when the non-traditional method was used. In comparing the spring group of students’ average spelling test scores to the fall group of students’ average spelling test score, a T-Test was conducted yielding a score of 0.181636 which denotes that there was no real statistical significance.  When the T-Test was conducted using the averages of the traditional versus the non-traditional spelling test scores, the result was a score of 0.007379 which indicates a great amount of statistical significance. 


The mean of the spelling test scores were compared in the second table of the data results chapter. The mean of the traditional spelling test scores was 91.60331 as compared to a mean score of 85.57103 for the non-traditional spelling test scores. As demonstrated by these mean scores, the traditional method of teaching spelling yielded a higher overall mean score than the non-traditional method of teaching spelling. 


The averages of the spelling test scores for the females were compared to the non-traditional averages of the spelling test scores. The average spelling test score for the females when the traditional method of teaching spelling was used was 91.05769 as 
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compared to the average spelling test scores of the females when the non-traditional method of teaching spelling was implemented with an average of 87.16026. As indicated by this comparison, the females were able to obtain a higher average spelling test score when the traditional method of teaching spelling was implemented.


The spelling test scores averages for the males were compared. The spelling test averages for the males during the traditional method of teaching spelling yielded a result of 92.03125. The spelling test averages for the males during the non-traditional method of teaching spelling resulted in a score of 83.77083. In examining these scores, the males responded with a much higher average when the traditional method of teaching spelling was implemented. A T-Test was conducted to test the statistical significance of gender on the method used to teach spelling. When the T-Test was conducted using the averages of the traditional method scores and gender, the results were a T-Test score of 0.423353. This score indicates that there is no statistical significance in the averages of spelling test scores when comparing the traditional method with gender. In comparing the non-traditional method of teaching spelling and gender, a T-Test was conducted resulting in a T-Test score of 0.292124. This T-Test score denotes that there is no statistical significance found when examining the non-traditional method and gender. 


When examining the average test scores for the EIP (Early Intervention Plan) students when the traditional method of teaching spelling was used and the average test scores for the EIP students when the non-traditional method of teaching spelling was used, is illustrated in the data results chapter in a graph form. The averages for the EIP students when the traditional method of teaching spelling was implemented yielded a 
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result of 76.0625 which is compared to an average of 65.95833 when the non-traditional method of teaching spelling was used. This illustrates that the EIP students respond with higher test scores when the traditional method of teaching spelling is implemented. 


The average spelling test scores for the ELL (English Language Learners) were compared when each of the methods were implemented. The average spelling test score when the traditional method was used yielded a result of 88.85. When the non-traditional method was implemented, the average score was 76.11667. This comparison illustrates that when the traditional method of teaching spelling was implemented, the ELL yielded higher spelling test scores. 


The gifted students’ spelling test scores were compared when each method was used to teach spelling. The results of this comparison yielded a difference of .25 points. The average spelling test score for the gifted students when the traditional method was implemented was 102.4375 as compared to a score of 102.1875 when the non-traditional method was used. The gifted students, in this study, did very well on spelling tests no matter which method of teaching spelling was used. The traditional method did yield higher test scores by a very small margin. 


In the last table of the data results chapter, the ESS (Exceptional Student Services) students’ average spelling test scores were compared when each method of teaching spelling was utilized. When the traditional method of teaching spelling was used, the average was a score of 69.375. The non-traditional method of teaching spelling yielded an average score of 67.625. In examining these results, the ESS students achieve a higher 
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test score when the traditional method of teaching spelling is implemented. The difference is a minor 1.75 increase when the traditional method was used. 


In the process of collecting this data, the students indicated that the non-traditional method was more fun than the traditional method because of the homework assigned during the traditional week of teaching the spelling words. This study denotes that when the students were assigned homework during the traditional method of teaching spelling that they had to write the words at least seven times during the week for homework. This was the most significant indicator that students learn better when they write and are exposed to the words in multiple ways. The question of which is the most effective method of teaching spelling, traditional or non-traditional, the answer indicated by this research would be the traditional method of teaching spelling is the most effective in yielding higher spelling test scores. 


A suggestion for conducting a study would be to compare which method of testing spelling is the most effective. The traditional method of calling out the spelling words and having the students to write them on a piece of paper compared to a teacher prepared test consisting of four choices of spelling for each word. For example, if the word is sound, the choices of spelling would be, a. sownd, b. sound, c. soud, d. sond. Then the students would circle the correct spelling of the word. The research results would indicate which type of spelling test is the most effective in yielding higher spelling test scores. The method of teaching the spelling words would be consistent throughout the study.  
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